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in Mainstream Transfer-

Level Composition
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12:30-2:00



The October 2022 issue of the CAPacity Gazette focuses on strategies that 
boost transfer-level English completion for English learners.

This webinar series spotlight the collaborative work of ESL and English faculty 
at select colleges engaged in this transformative work.

We'll also connect with researchers to provide updates on the most recent 
research guiding these changes.

https://accelerationproject.org/Publications/ctl/ArticleView/mid/654/articleId/145/CAPacity-Gazette--October-2022
https://accelerationproject.org/Publications/ctl/ArticleView/mid/654/articleId/145/CAPacity-Gazette--October-2022


Webinar 3: December 2nd 12:30-1:30

AB 705 Research Update on English Learners 

Join us for updates on the latest AB 705 research focused on English learners in California's community colleges. 
Craig Hayward and Terrence Willett from the Research and Planning Group will discuss their research into placement 
of English learners who are US high school graduates, international students, and adult learners. Olga Rodriguez 
from the Public Policy Institute of California will share highlights from PPIC's latest report on how colleges have 
responded to AB 705 with changes to ESL placement and course sequences and an early analysis of how these 
changes have impacted course outcomes for ESL students in transfer-level English composition.  

Register now for additional 
webinars in this series

https://docs.google.com/forms/d/e/1FAIpQLSdtS4oMU7kI1XsmmUFZxfAGHeEvslmXq1kAKX_N3i4ya1P4Pw/viewform?usp=send_form


Our Presenters Today:
Jessica Pardoe, ESL Faculty at Santa Rosa Junior College (jpardoe@santarosa.edu)
■ Santa Rosa Junior College offers a transfer-level English composition course for 

multilingual learners that focuses on analyzing genres.

Nicole Siminski, ESL Faculty at Palomar College (nsiminski@palomar.edu)
■ Palomar College offers an ESL course that counts for Humanities credit in both the 

CSU and UC systems.

Rebecca Beck, ESL Professor at Irvine Valley College (rbeck@ivc.edu)
■ Irvine Valley Colleges offers a transfer-level English composition course with an ESL 

corequisite support course attached. 

Jose Cortes, English/ESL instructor at Solano College (Jose.Cortes@solano.edu)
■ Jose’s work in both ESL and English courses gives him a unique perspective on 

students progress through both programs, which is highlighted in the article he co-
authored with Melissa Reeve, “Across the False Divide.” 



“Even with these tailored options, many ELs will still choose 
to enroll in the standard TLE composition course, and 
English faculty may need additional training to better serve 
them. According to Jose Cortes, an instructor of English 
and ESL at Solano College, ‘There is a population of ELs 
who will not enroll in a course labeled ‘ESL’ because of a 
perceived stigma, and intentional support from an English 
composition instructor will help support this population’” 
(4).



What is one strategy you 
think English instructors can 

use to support English 
learners in “mainstream” 

composition courses. 



Nicole Siminski
Palomar College



Using Rhetorical Grammar to preview the 
text

● Reading confidence
● Autonomous Learning
● UDL (Universal Design for Learning)
● Transfer of Learning

Inspired by:

❖ ERWC
❖ NYTimes Learning Network 

“Sentences that Matter, 
Mentor and Motivate”

❖ CAP, CATESOL, Active 
Learning Leaders, Online 
Teaching Conference

“Rhetorical grammar activities highlight the 
relationship between meaning and grammar and 
provide opportunities for students to learn how 
to use English to accomplish their rhetorical 
purposes.”

-Roberta J. Ching, ERWC

https://www.nytimes.com/2020/12/03/learning/sentences-that-matter-mentor-and-motivate.html
https://www.nytimes.com/2020/12/03/learning/sentences-that-matter-mentor-and-motivate.html


Goal: Automaticity















● TV shows
● Pop culture



● Research
● Universities
● Programs
● Professors



● Few proper 
nouns



● One “notice” activity added for each new article. 
● For the orange articles, the focus is on reading and evaluating. 
● For the green articles (accent bias), we read and evaluate in order to use as evidence in our 

own argument.
● They select their own blue articles from our database and evaluate before using them in 

their research papers. 





Activating schema 
for close reading

Jose Cortes
Solano Community College



Evidence + Schema = Inference

Be mindful of the need to build schema:
■ Recent or current events
■ American history
■ Cultural references

This is also incredibly important for mainstream- English students
(This is important for us too!)



Analyzing allusions for close reading

■ Define Allusions
■ Introduce and define different types of allusions

– Historical
– Literary
– Cultural
– Religious

■ Provide examples of common types of references (start with accessible 
examples)

■ Model identifying  and analyzing allusions in authentic text
■ Practice identifying and defining allusions in order to arrive to a more 

critical reading of a text



Ice cream 
is my 

Kryptonite!



Modeling 
identifying 
allusions in text
“Carlisle High School was 
another cultural cul-de-
sac built with the 
craftsman blueprint of 
John Hughes, the Frank 
Lloyd Wright of teen 
malaise.”



Defining allusions

Use Google and multiple sources in 
order to gain a more detailed or 
complex understanding of the 
allusion.
For example the Google definition 
on its own can limited:
John Wilden Hughes was an 
American filmmaker.  Hughes 
began his career in 1970 as an 
author of humorous essays and 
stories for the National Lampoon 
Magazine



How does this new context 
for John Hughes’ movies 
undercover a deeper 
meaning in Tran’s text?



Allusion class activity
● Work with your groups to identify two allusions/references that Tran makes in the prologue of 

his book
● Copy the passage where the writer used the allusion you selected.  You only need to copy down 

enough for your reader to have a context for where Tran used this allusion.  A sentence or two 
is fine here.  

● Next, do a little research on the reference that Tran is making.  You can use Google to learn 
about this reference.  Remember, typically, you will not be able to look up the allusion in the 
dictionary.  You will need to spend a little time reading and might need to look up the reference 
in a couple of different places to fully understand it.  Tell us what you learned about the 
reference Tran is making.  Make sure you provide details and/or examples to develop your 
answer.  

● Finally, how does your new understanding of this allusion affect your comprehension of the 
passage you selected?  Did you unlock a deeper meaning?  Does the passage mean something 
different than it did before you defined the allusion? 



Student example (Deng’s group)
Original Text:

Hoang was a fun-house mirror's rippling reflection of me, warped and wobbly. I 
hated it. I was Dorian Gray beholding his grotesque portrait in the attic, and I was 
filled with loathing.”

Deng’s Analysis:

I think Tran want to use the Fun-house mirror to describe the feeling when he saw the new 
Vietnamese student, that time the Viet student reminded him who he really is and the way that 
people see him different than he see himself. In the fun-house mirror his reflection is changed and 
warped. In the past many years Tran tried best to hide his own identify as an Asian, and tried to 
integrate into American society, he forced himself to forget his origin mindset and lifestyle, try to 
use new ways to fill his life, and wish to persuade himself that he is an American rather than a 
foreign Vietnamese migrate as an outsider. He almost succeed, until he saw Hoang, even just a 
simple look, it is enough to draw all of Tran's own original feelings back, all those feelings he spent 
years to try to forget are back.



Unpacking Essay 
Prompts

Rebecca Beck
Irvine Valley College



Understanding the task
So here’s the secret. Your success with academic writing depends upon how 
well you understand what you are doing as you write and then how you 
approach the writing task.  From L Lennie Irvin’s essay, “What is Academic 
Writing”

● Multilingual learners need more support in doing this, as they have to 
unpack academic language, context, and academic writing expectations. 

● This bridge activity connects the reading stage to the writing stage.

● Students work with this activity after all reading activities are completed, 
and prior to the completion of a graphic organizer.

https://drive.google.com/file/d/1hwVwFvMe3-idh9QdKF9hwR9aNt1AH43m/view?usp=sharing
https://drive.google.com/file/d/1hwVwFvMe3-idh9QdKF9hwR9aNt1AH43m/view?usp=sharing


Prompt Review Activity



Prompt Review Activity



Student Sample 1



Student Sample 2



Student Sample 3
■ Students have the opportunity to self-

reflect on their writing.

■ Students ask questions to help them 
understand the prompt prior to drafting.

■ Unpack unclear language, context, 
directions, etc.

■ It helps me see and understand my areas 
of growth as they relate to writing essay 
prompts that are clear for my students.



Using Models
Jessica Pardoe

Santa Rosa Junior College



Using Models: Why?
Students should be provided with appropriate models of what they are being 
asked to write. 

■ Discourse structures and writing conventions vary widely across 
languages. Multilingual students, without intervention, will often write in 
the rhetorical modes they are accustomed to from their first language 
(Grabe 2012).

■ Native speakers may have not had the exposure to reading and writing in a 
specific genre and will default to ways of writing they are familiar with. 

■ Both groups of students do not always have the needed exposure to 
enough texts to intuit an appropriate structure for an essay based on the 
prompt alone. 



Using Models: Why?
Students should be provided with appropriate models of what they are being 
asked to write. 

■ “Learning to write involves acquiring an ability to exercise appropriate 
linguistic choices, both within and beyond the sentence, and teachers can 
assist this by providing students with examples of the language they need 
to create effective texts” (Hyland 334).

■ Expert readers and writers (presumably all of us here!) use models all the 
time when we are expected to produce a text outside our comfort zones. 



Using Models: The Counterargument
Some argue that students should not be given models because…
■ …they will just copy them.
■ …they receive the message that there is only one ideal way of completing 

the assignment.
■ …models inhibit student creativity. 

However, the problem is not the models but how the models are used to 
teach writing. 



Using Models: How?
1) Choose appropriate models.

a) Select good models from students in previous semesters. 
i) Alternate topics so the focus is on the genre features of the models 

rather than specifically the ideas. 
ii) Edit examples from students for language errors.
iii) Ask students for permission before using their writing in future 

classes. Most are flattered to be highlighted but may not want their 
names shared.

iv) Create a mini-booklet of model student writing to pass down to 
students from semester to semester. 

v) Examples from fellow students can be highly motivating. 
b) Write examples yourself.

i) Mimic student writing to portray common mistakes.



Using Models: How?
2) Vary use of models at different points in the writing process.

a) After unpacking the prompt…
i) This is particularly useful if the students are being asked to produce a 

genre that is brand new to them or particularly difficult. 
b) After a pre-writing activity…

i) Allow students the opportunity to brainstorm their own ideas about 
an assignment first and then compare their thoughts with models. 

c) During drafting…
i) Notice what students are having difficulty with on a particular 

assignment and intervene by sharing successful models of the 
specific area of difficulty.

d) After writing…
i) Highlight models of effective student writing from the class. It can be 

parts of the essay where a student does something especially well 
(i.e., a cohesive paragraph, a strong introduction, etc.). 



Using Models: How?
3) Analyze models using different techniques.

a) Analyze both the whole essay and the parts. 
b) Evaluate different models for effectiveness (well-written, okay, poor).
c) Use a checklist that highlights important parts of the assignment 

(developed from prompt).
d) Use analysis questions.
e) Annotate and create a reverse outline.
f) Analyze models and then draft.



a) Analyze both 
the whole 
essay and the 
parts. 

a) Evaluate 
different 
models for 
effectiveness 
(well-written, 
okay, poor).



c) Use checklists that 
highlight important 
parts of the assignment 
(developed from 
prompt).



First Paragraph

1) What is the purpose of the first three sentences of the essay?

2) What are some other ways you can begin an essay?

3) What is the purpose of the rest of the first paragraph?

4) What article is Chuck E. Cheese summarizing and responding to? Who is the author of this article?

Second Paragraph

5) What is the purpose of the second paragraph? Is Cheese giving his opinion or is he still summarizing the 
article?

6) What is Cheese’s thesis statement? Write it below:

Third Paragraph

7) What happens in the article? (What happens to Rodriguez?)

8) What is Cheese’s response to what happens?

d) Use analysis questions.



Using Models: How?
3) Analyze models using different techniques.

a) Analyze both the whole essay and the parts. 
b) Evaluate different models for effectiveness (well-written, okay, poor).
c) Use a checklist.
d) Use questions.
e) Annotate and create a reverse outline.
f) Analyze models and then draft.



Using Models: Concluding Thoughts
■ Models are not templates. Models are resources rather than 

representative of the ideal ways of completing an assignment. 

■ Students should be provided with appropriate models of what they are 
being asked to write. 

■ However, it is not enough to just give students models. The models must 
be strategically integrated into instruction.



Q & A



Question 1: 

How should feedback for English learners 
differ from feedback you might give to native 
speakers, if at all?



Question 2: 

With English learners, we often focus on 
language acquisition issues, such as 
vocabulary, grammar, etc., but are there other 
skills that are particularly important for 
instructors to focus on to support ELs, such as 
an understanding of American academic essay 
structure?



Question 3: 

I have had students who seem to do pretty well 
with reading comprehension and writing when 
they work on their own, but they seem to 
struggle with classroom discussion because 
they struggle with oral communication and 
listening comprehension. Are there strategies 
you can share to support these students?



Question 4: 

In my composition class, I use the Purdue OWL 
in place of a writer’s handbook. Are there 
additional resources that might be helpful to 
have in my toolbox to support English learners  
in my composition classes? 



Breakout Rooms



Breakout room instructions:

Now, let’s chat about how we support English learners in our own 
classrooms. 

In your breakout room, you will have about 15 minutes to answer the 
following prompt:

Each person in your group should share one strategy from their 
composition classroom that they think is particularly important for 
supporting ELs and discuss why that strategy is so impactful. 

Additionally, please share your strategy on the Padlet. 

https://padlet.com/sserpas/v0c5kqgwzmusq0yj


Shareout



Panelists:

Which strategies shared on the Padlet 
stand out to you as particularly impactful 
and why? 



Any additional 
questions?

Thank you! 
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